Pupil premium strategy statement — Richmond Primary
School

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 255

Proportion (%) of pupil premium eligible pupils 71.5% (196 pupils)
Date this statement was published Sept 25

Date on which it will be reviewed Sept 26
Statement authorised by Lesley Conway
Pupil premium lead Lesley Conway
Governor / Trustee lead Simon O’Keefe

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £296940
Total budget for this academic year £ 296940




Part A: Pupil premium strategy plan

Statement of intent

At Richmond Primary School we target the use of Pupil Premium funding to ensure that our
disadvantaged pupils receive the highest quality of education to enable them to become active,
socially responsible citizens ofthe future. We recognise that disadvantaged children can face a
wide range of barriers which may impact on their learning. Our ultimate objectives are to:

e Remove barriers to learning created by poverty, family circumstance and back-ground.

e Narrow the attainment gaps between disadvantaged pupils and their non-disadvantaged
counterparts both within school and nationally.

e Ensure ALL pupils can read fluently and with good understanding to enable them to
access the breadth ofthe curriculum.

e Develop confidence in their ability to communicate effectively in a wide range of
contexts.

e Enable pupils to look after their social and emotional wellbeing, develop resilience, and
improve attendance.

e Access a wide range of opportunities to develop their knowledge and under-standing of
the world.

e Utilise outside agencies and training to ensure children and families are given the best
most up to date advice to support them.

Our context:

IMD Rank 8 indicates the school has a high level of deprivation with 79.5% of pupils being
eligible for Pupil Premium Funding in comparison to 25.7% nationally.

Achieving our objectives:

e To achieve our objectives and overcome identified barriers to learning we will:

e Provide all teachers with high quality CPDL to ensure that pupils access effective quality
first teaching, which prioritises high expectations and inclusive practice.

e Provide targeted intervention and support to quickly address identified gaps in learning
including the use of small group work, 1:1 and group keep up for phonics and early
reading,l:1 tuition, and digital technology to enable ALL pupils and remove barriers to
learning.

e Target funding to ensure that all pupils have access to trips, residentials, first hand
learning experiences, to ensure that children’s ‘cultural capital’ is developed; those with
‘limited life experiences’ are not disadvantaged.

e Provide opportunities for all pupils to participate in enrichment activities including sport
and music.

e Provide appropriate nurture support to enable pupils to access learning within and

beyond the classroom.




e Provide a range of extra-curricular clubs where places are allocated for disadvantaged
pupils.

e Use outside training and agencies to support our pupils further and to further develop
our support for Pupil Premium children.

e This is not an exhaustive list, and strategies will change and develop based on the
needs of individuals.

Key Principals:

We will ensure that effective teaching, learning and assessment meets the needs ofall
pupils through the rigorous analysis ofdata. Class teachers and senior leaders will together
identify, through the pupil progress meetings, specific intervention and support for
individual pupils which will be reviewed at least termly. Alongside academic support, we will
ensure that those pupils who have social, emotional and mental health needs will access
high quality provision from appropriately trained adults.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged

pupils.

Challenge | Detail of challenge

number

1 Removing barriers that cause low attendance —20.3% of pupils are Persistent
absentees. Of this figure 13.7% of'these are disadvantaged, with 12.94% being
SEN and disadvantaged with 11.7% just SEN.

2 Increased number of pupils with complex needs —35.2% in receipt of Pupil
Premium funding are pupils with SEND

3 The prime area of Communication and Language is low on entry into reception
—57% of'the cohort are PP and ofthose 26% have a speech or language need.

4 High mobility of pupils within the academic year provides SEND and
safeguarding challenges

5 Limited life experiences and opportunities to join in enrichment opportunities is
the commonplace.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how
we will measure whether they have been achieved.

Intended outcome Success criteria
Progress in Reading To be in line with National Average for KS2
Reading.
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Progress in Writing

KS2 Writing.

To be broadly in line with National Average for

Progress in Maths

KS2 Maths.

To be broadly in line with National Average for

Phonics (year 1 and year 2)

To be broadly in line with National Average
Phonics and close the gap for disadvantaged

pupils.
GLD - EYFS To be broadly in line with National Average GLD
and close the gap for disadvantaged pupils.
Attendance Improve attendance ofdisadvantaged pupils

and reduce the % of persistent absentees

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding this

academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Language link
Wider Speech and
Language therapist
Access to NHS
support for those
with Speech and
Language targets.

Activity Evidence that supports this Challenge
approach number(s)
addressed
Communication and A well-balanced approach to developing | 2, 3,4
Language early Literacy skills which gives pupils’
e Communication and | ©PPortunities to enjoy a language rich
laneuage environment in the indoor and outdoor
defeloﬁment provision. (EFF Early Literacy
underpins Early approaches)
Years and Year 1 _
practice so that the Speech and Language Link 2,3,4
vocabulary gap assessments identify barriers to
closes, and speech Communication and Language 1,2 & 3
and la;lguage (EFF Early years Intervention)
barriers are
removed. 2,3
e Speechand




All staff members
trained in Speech
and Language
mtervention to
ensure smooth

New training for staff to develop further
intervention in speech and language

The Early Talk Boost programme by

delivery Speech and Language UK is backed by 23,
* Early talk boost a growing body of evidence-based
programme (Early research demonstrating its effectiveness
years) in improving language outcomes for
children aged 3—4 years. This
programme will act as an intervention for
KS1 children, we will target those who
failed the language link at the end of
Reception and begin intense intervention
to bridge the gaps.
We have 24% of our current cohort on
Speech and language interventions.
These interventions include cued
articulation, pronunciation and missing
sounds.
Reading DFE Validation ofa Systematic,
e Continue to embed Synthetic, Phonics Programme (SSP) 2,45
Little Wandle Letter
and Sounds Phonics Improving young children’s 235
(programme) communication and language H
e Keep Staff CPD on development in early years settings and
Little Wandle up to reducing the attainment gap between
date disadvantaged pupils and their peers
e Use Collins Hub and built on CLPE’S evidence—ba.secll
phonetically Power ofReadlng.programme with its
decodable books for emph.a51s on quality texts (The power of
Reading Early Years Report 2023)
home readers
e Develop a reading ) )
squad to support Beadmg across the bgard will be':
. improved by developing a Reading 1,2,3,4,5
those children who S d. with a f 1 imBrovin
) . quad, wi ocus upo proving
remain on phonics. fluency, developing comprehension
e To develop skills and prosody skills.
classroom book
corners to include a 35% of our pupil premium children are 12345
wide range of quality | cyrrently included in a reading e
texts and reflecting intervention including, keep up, PM
realities. reading, phonics 1:1 and 1:1 reading.
(not including SEN&PP)
2,3,4,5

SEND pathway
resources for Little

Socialreading experiences ofa wide
range of quality texts at home and in




Wandle Rapid
Catch-Up resources

e 5 adaydiet for
listening to stories
and poems

e The power of
Reading embedded
in all year groups

school increases children’s enthusiasm
and motivation as independent readers.

(The power of Reading Early Years
Report 2023)

Writing

e Continue to embed
the Power of
Reading approach to
writing in key year
groups,

e Ensure an immersive
approach to writing
to build fluency over
genres

Teachers reported pupils increased
confidence in expressing and
understanding and a willingness to
challenge ideas through the work with
picture books and illustrators.

(The power of pictures Research
Evaluation report RSA/EEF 2021)

2.3.5

The PSA, Safeguarding,
Pupil Premium and
Nurture well-being Lead
(PBA’s) remove barriers
that affect the hardest to
reach parents and their
ability to get their
children to school on a
regular basis.

Some pupils find it harder than others to
attend school and therefore at all stages
of improving attendance, schools and
partners should work with pupils and
parents to remove any barriers to
attendance by building strong and
trusting relationships and working
together to put the right support in
place.

(Working together to improve school
attendance)

Group ofhardest to reach — steps to
success increased
engagement/reduced absence.

Securing good attendance cannot
therefore be seen in isolation, and
effective practices for improvement will
involve close interaction with schools’
efforts on curriculum, behaviour,
bullying, special educational needs
support, pastoral and mental health and
wellbeing, and effective use of
resources, including pupil premium.

(Working together to improve school
attendance)




Nurture and Wellbeing
Lead (PBA’s) to engage
with most vulnerable
pupils to reduce barriers
to school and learning

Positive Behaviour and
Inclusion Assistants

Whole-school approaches to promoting
wellbeing can have a positive effect on
academic attainment

(Oxford Education)

To provide in the moment support to
children to enable them to access
learning and regulate/modify behaviour

Our current setting includes two
alternative resource provisions. One
with a focus upon cognition and
learning and the other with a focus upon
Social, emotional, mental health and
wellbeing difficulties.

As these settings include SEN & PP
children, this strategy will monitor
progress made using a robust
assessment and monitoring document
which will outline key next steps as
individual targets.

1,2,3,4,5

1,2,3,4,5

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Reception to Year 3. This will allow
teaching staffto deliver small group
learning — allowing them to overcome

barriers.

Activity Evidence that supports this Challenge
approach number(s)
addressed
Switch-on reading This is an intensive 12-week 2,345
intervention in Year 3, 4 intervention that is based on a one-to
&S. one basis who have been trained in this
approach. The focus is on closing the
reading achievement gap for vulnerable
children working below age expected.
(EEF — Switch-on Reading intervention)
Reading Squad This is designed to support children from | 3,5




Areading lesson will be delivered by an
adult to ensure fast progress for
disadvantaged pupils.

First class @ Number Develops targeted children’s number and | 1,2,4
maths intervention for calculation ability and their mathematical
EYFS and KS1. understanding, communication and

reasoning skills. Entry and exit data will
be is tracked throughout the 10-week

programme.

Doodle Maths Doodle Maths is a maths solving app 2,4
intervention for Ks2 that helps pupils learn the fundamentals
children of maths through fun, personalised

practice, ensuring continual progression

in their learning.

Little Wandle Catch up, The Rapid Catch-up programme 2,3
Rapid and SEND provides urgent targeted support for
pathway children in Year 2 and above who are not

reading at age-related expectations. The
aim is to equip children with the reading
skills they need to access the curriculum
and enjoy reading as soon as possible.

Little Wandle SEND (special educational
needs and disabilities) is a complete
programme that mirrors the main Little
Wandle Letters and Sounds Revised
phonics programme but with adaptations
and support in place that make it
possible for schools, special schools and
providers to meet the needs ofall their
learners.

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Activity Evidence that supports this Challenge
approach number(s)
addressed
The PSA, and With home issues and Safeguarding 1,2,4,5
Safeguarding Lead being the most important drive in our
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remove barriers that
affect the hardest to
reach parents and their
ability to get their
children to schoolon a
regular basis.

school, the last year has seen the need to
extend our safeguarding team to deal
with an increase in Social Services
involvement and referrals to outside

agencies.

Nurture and Wellbeing Research from the Education Endowment | 1,2,4
Lead and Positive Foundation (EEF) highlights the
Behaviour and Inclusion | importance ofin-the-moment adaptations
Assistants support in educational settings to enhance pupil
teachers with success. Specifically, the EEF
adaptations and in the emphasises that effective teaching
moment strategies to requires flexibility and responsiveness to
enable children to the needs oflearners as they arise. By
regulate/make positive adopting a dynamic approach, educators
behaviour choices to can tailor their instructional strategies to
access their learning address immediate challenges and
successfully leverage opportunities for deeper
understanding.
Breakfast trays are The findings suggest that 1.4,
provided to ensure breakfast/snacks influence academic
children are ready for achievement, students believe snacks
learning improve their performance, snacks
influence engagement during learning
time.
(a bite in education)
Enabling environments to | All environments within the setting are 1,2,3.4,5

improve engagement
and address low level
behaviour that hinders
learning. Children‘s
attendance will improve
as the classrooms and
approaches continue to
focus on social and
emotion learning,
removing barriers and

self-regulation.

catered for all children including pupil
premium, SEN and disadvantaged. All
classrooms include access to technology
to enable multiple learning styles and
eradicated disadvantages. Additionally
flexible seating is available for all to
enable children to move around freely
and improve learning. Zones of
regulation is used to support self-
regulation and developing an
understanding of our emotions leading to
an overall improvement in wellbeing.
(Collaborative learning EFF toolkit

Moderate impact for low cost)

(EFF Metacognition and self-regulation
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High impact for low cost)

Cultural Capital (EFF toolkit Digital technology 2,34,5
experiences are Moderate impact for moderate cost)
embedded in the wider EFF —outdoor adventure learning
curriculum through a shows positive benefits to academic
carefully planned LTP. learning and self- confidence.
Ofsted Research (2019) places
Subsidise PP families for emphasis on developing cultural
trips capital, particularly for disadvantaged
pupils to levelthe playing field.
Carer related learning Career Mark Primary is dedicated to 235
supporting, developing and accrediting
primary schools to deliver a high-quality
careers program to their pupils.
There is evidence to show that primary
careers work raises aspirations, breaks
down stereotypes and improves
transitions. Starting early enables these
outcomes better than focusing on
secondary.
Improve attendance of By fostering strong relationships with 1.4,5

disadvantaged children.

As part of the
Attendance strategy, PP
lead to call families of
absentees to ensure that
they are accessing
school daily - See
attendance strategies

parents and caregivers, schools can
better understand the unique challenges
these pupils face, such as health issues,
family circumstances, or socio-economic
factors. Additionally, creating a positive
school culture that celebrates attendance
and provides incentives for improvement
can motivate pupils to attend more
consistently. Regular monitoring and
analysis of attendance data, alongside
tailored support strategies, will ensure
that schools can effectively track
progress and adapt interventions as
needed, ultimately leading to improved
outcomes for our most vulnerable

learners.

Research by the Education
Endowment Foundation (EEF)
highlights that targeted interventions,
such as personalised support plans
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and regular engagement with families,
can significantly enhance attendance
rates among disadvantaged pupils
(EEF, 2021).
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Part B: Review of the previous academic year Outcomes for disadvantaged pupils

Early Years Foundation Stage

% Good Level 2023-24 2024-25 2025-2026
Development (GLD)
School 53.8% 50% 70.8%
Kent 68.9% 74%
National 67.7% 68.3% 72.4%
Key Stage 1 Phonics
School National School National School Kent National
(2023- (2024- (2025- (2025-
24) (2023-24) 25) (2024-25) | , 6) 26) (2025-26)
Year 1 68.8% 80.2% 71% 80% 81.8% 81.1% |81.8%
Year 2 53.8% 54.6% 63.6% 50.1% 86.7% 88.5% | TBC
(retakes)
Key Stage 2 Expected
Subject School National School National School Kent National
(2023- (2024- (2025- (2025-
24) (2023-24) 25) (2024-25) | , 6) 26) (2025-26)
Combined | 52.5% 61% 63% 62% 80% 62.9% | 63.2%
Reading 60% 74% 70% 75% 80% 75.1% | 75%
Writing 63.4% 72% 72% 72% 80% 74.6% | 73.1%
Maths 55% 73% 63% 74% 80% 72.4% | 75%
EGPS 56% 73% 60.5% 72.6% 80% 70.7% | 73.7%

12




Key Stage 2 Greater Depth

Subject School National School National School Kent National
(2023- (2024- (2025- (2025 -
24) (2023-24) 25) (2024-25) | , 6) 2026) (2025-26)
Combined | 5% 8% 5% 8.1% 10% 9.6% 8.6%
Reading 30% 28% 40% 32.9% 60% 31.3% |31%
Writing 7.3% 13% 14% 12.2% 25% 15.4% | 13.2%
Maths 10% 24% 19% 25.6% 35% 25% 27%
EGPS 25% 32% 9.3% 29.4 35% 26.6% |30.2%
Average Scaled Scores
Subject School National School National School Kent National
(2023- (2024- (2025- (2025 -
24) (2023-24) 25) (2024-25) 26) 2026) (2025-26)
Reading 102.6 105 105.3 105.6 112.9 105.8 105.7
Maths 98.9 104 102.5 104.7 108.9 104.5 104.9
EGPS 100.6 105 101.2 105.3 109.4 104.6 105.4
Disadvantaged Pupils Early Years Foundation Stage
% Good Level 2023-24 2024-25 2025-26
Development (6LD)
School 33.3% 60% 60%
Kent 48.7% 51% 54.8%
National 50.9% 54.7%
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Disadvantaged Pupils Key Stage 1 - Year 1 and 2 Phonics

School National School National School Kent National

(2023- (2024- (2025-

24) (2023-24) 25) (2024-25) 26) (2025 - | (2025-26)
26)

Year 1 57.9% 80.2% 59.1% 57.1% 82.6% 65.4% | 68.3%

Year 2 47.8% 54.6% 60% 50.1% 80% 77.6% | TBC
(retakes)

Key Stage 2 Expected - Disadvantaged

Subject School National School National School Kent National
(2023- (2024- (2025- (2025 -
24) (2023-24) 25) (2024-25) | , 6) 26) (2025-26)
Combined | 45.5% 61% 56% 62.1% 80% 43.9% | 48.2%
Reading 54.5% 74% 63.9% 75% 80% 59.8% | 62.6%
Writing 57.6% 72% 66.7% 72% 80% 58.4% | 60.2%
Maths 48.5% 73% 55.6% 74.1 80% 55.6% | 61.5%

Pupil Premium Strategy Impact 2025-26

The 2025-26 outcomes demonstrate a significant positive impact of Richmond Primary School's pupil
premium strategy, particularly for disadvantaged pupils. Despite serving a community with
exceptionally high levels of deprivation, disadvantaged pupils achieved outcomes that not only
exceeded Kent and national disadvantaged outcomes but, in many cases, matched or exceeded
outcomes achieved by all pupils nationally.

In the Early Years Foundation Stage, 60% of disadvantaged pupils achieved a Good Level of
Development compared with 54.8% across Kent and 54.7% nationally for disadvantaged pupils. This
represents an attainment advantage of over 5 percentage points against both Kent and national
disadvantaged cohorts and reflects the impact of the school's investment in communication and
language development, speech and language interventions, and targeted early support.

The strongest evidence of impact can be seen in phonics outcomes. In Year 1, 82.6% of disadvantaged
pupils met the expected standard in phonics, considerably above the disadvantaged figures for Kent
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(65.4%) and national (68.3%). This places Richmond's disadvantaged pupils 17.2 percentage points
above Kent and 14.3 percentage points above national disadvantaged outcomes. Disadvantaged
pupils retaking phonics in Year 2 also achieved 80%, exceeding Kent's 77.6%. These outcomes indicate
that the school's systematic approach to early reading, including Little Wandle, Reading Squad
interventions and targeted catch-up programmes, has been highly effective in ensuring disadvantaged
pupils become successful readers.

The most striking impact is evident at Key Stage 2. Disadvantaged pupils achieved 80% in Reading,
Writing and Maths combined, compared with 43.9% for disadvantaged pupils across Kent and 48.2%
nationally. This means Richmond disadvantaged pupils outperformed their disadvantaged peers by
36.1 percentage points in Kent and 31.8 percentage points nationally.

This exceptional performance was consistent across individual subjects:

e Reading: 80% Richmond disadvantaged compared with 59.8% Kent and 62.6% national
disadvantaged.

e Writing: 80% Richmond disadvantaged compared with 58.4% Kent and 60.2% national
disadvantaged.

e Mathematics: 80% Richmond disadvantaged compared with 55.6% Kent and 61.5% national
disadvantaged.

e Importantly, disadvantaged pupils at Richmond did not simply outperform disadvantaged
pupils elsewhere; they significantly exceeded the attainment of the average disadvantaged
pupil nationally in every headline measure. The school's disadvantaged cohort achieved
outcomes broadly in line with, and in some cases superior to, outcomes achieved by all pupils
nationally. This demonstrates the effectiveness of the school's strategy in reducing the impact
of socio-economic disadvantage on educational achievement.

e The evidence suggests that targeted academic interventions, investment in high-quality
teaching, intensive reading support, inclusive practice, attendance initiatives and extensive
pastoral provision have collectively enabled disadvantaged pupils to thrive academically. The
outcomes indicate that barriers associated with disadvantage have been successfully
mitigated, resulting in disadvantaged pupils achieving exceptionally strong end-of-key-stage
outcomes.

e Overall, the 2025-26 outcomes provide compelling evidence that Richmond's pupil premium
strategy is having a transformational impact. Disadvantaged pupils are achieving outcomes
substantially above Kent and national disadvantaged averages, particularly at Key Stage 2,
where Richmond's disadvantaged pupils are among the highest performing groups when
compared with disadvantaged benchmarks.

e 2025-26, the gap between disadvantaged and non-disadvantaged has narrowed dramatically.
At Key Stage 2, disadvantaged pupils achieved exactly the same outcomes as all pupils, with
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80% reaching the expected standard in combined reading, writing and maths, and 80% in
reading, writing and maths individually, meaning there was no attainment gap in these head-
line measures. Similarly, disadvantaged pupils achieved 82.6% in Year 1 phonics compared
with 81.8% for the whole cohort, outperforming the school average, while the Year 2 phonics
gap reduced to just 6.7 percentage points (80% disadvantaged compared with 86.7% overall).
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