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Pupil premium strategy statement 2026 Richmond 
Primary School 
This statement details our school’s use of pupil premium funding to help improve the 
attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 
Number of pupils in school 256 
Proportion (%) of pupil premium eligible pupils 72.6 (159 pupils) 
Academic year/years that our current pupil premium 
strategy plan covers 26-27 

2026 - 2027 

Date this statement was published September 2026 
Date on which it will be reviewed September 2027 
Statement authorised by Lesley Conway 
Pupil premium lead Lesley Conway 
Trustee lead Simon O’Keefe 

Funding overview 

Detail Amount 
Pupil premium funding allocation this academic year £246450 
Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 
If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£246450 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Richmond Primary School, our aim is for every disadvantaged pupil to 
achieve well, attend regularly, feel safe and included, and access the full 
richness of school life. We are ambitious for our pupils and do not accept 
disadvantage as a reason for lower expectations or reduced opportunity. 

Our pupil premium strategy focuses on removing the barriers that affect our 
pupils most, including attendance, communication and language, SEND and 
complex need, academic gaps, and limited wider life experiences. We do this 
through high-quality teaching, early identification, targeted support, strong 
pastoral provision, family engagement and carefully planned enrichment. 

Our approach is inclusive, evidence-informed and regularly reviewed. We use 
funding to provide the right support at the right time, so that disadvantaged 
pupils can make strong progress, close gaps where they exist, and develop the 
confidence, knowledge and skills they need for the next stage of their education. 

Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Disadvantaged pupils are more likely to experience barriers to regular 
attendance and sustained engagement with school, reducing their 
access to teaching, intervention and wider opportunities. 
 

2 A significant proportion of disadvantaged pupils have SEND, SEMH or 
other complex needs that can affect emotional regulation, 
communication, independence, engagement and access to learning. 
 

3 A significant proportion of disadvantaged children enter Reception with 
communication, language and vocabulary development below that 
expected for their age, affecting their access to learning, phonics, early 
reading and wider curriculum development. 

4 Some disadvantaged pupils have gaps in prior learning and more 
limited access to enrichment, cultural capital and wider life experiences, 
which can affect their attainment, confidence, aspirations and sense of 
belonging. 
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Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, and 
how we will measure whether they have been achieved. 

Intended outcome Success criteria 
Disadvantaged pupils with SEND and 
complex needs make progress from their 
starting points. 

Personalised Plans, SEN reviews and 
assessment information show that pupils 
receive appropriate adaptations and 
targeted support. Pupils make progress 
towards individual targets and are 
increasingly able to access learning 
successfully. 

Communication and language outcomes 
improve in EYFS.  

Disadvantaged children make 
accelerated progress from their starting 
points. Assessment information shows 
improvement in listening, understanding, 
vocabulary and spoken language, 
supporting stronger access to learning 
across the EYFS curriculum. 

Disadvantaged pupils achieve well across 
the curriculum. 

Internal and statutory assessment 
information shows that disadvantaged 
pupils make at least expected progress 
from their starting points. Gaps between 
disadvantaged pupils and all pupils in 
school reduce where they exist, 
particularly in phonics, reading, writing 
and maths. 

Disadvantaged pupils have access to high 
quality enrichment activities that supports 
their Social, Emotional and Developmental 
wellbeing. 

No pupil is prevented from participating 
because of financial or social barriers. 
Pupil voice shows that pupils feel 
included, confident and able to talk 
positively about the experiences they 
have had in school. 
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Activity in this academic year 
This details how we intend to spend our pupil premium funding this academic year to 
address the challenges listed above. 

 

 

Teaching (for example, CPD, recruitment and retention) 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

High-quality adaptive 
teaching 
Ongoing CPD to 
strengthen adaptive 
teaching, scaffolding, 
modelling, high quality 
interactions, 
questioning and 
feedback across the 
curriculum. 

The EEF identifies high-quality teach-
ing as having the greatest impact on 
improving outcomes for disadvan-
taged pupils. Ongoing professional 
development focused on adaptive 
teaching, scaffolding, modelling, feed-
back and metacognitive approaches 
ensures that learning is accessible 
and ambitious for all pupils, including 
those with SEND and complex needs. 
Regular assessment, including NFER 
standardised assessments, enables 
teachers to identify gaps early and 
adapt teaching responsively. 
(EEF Teaching and Learning Toolkit 
and EEF Guide to the Pupil Premium. 

2, 3,  

Early language and 
vocabulary 
development 
Continued 
development of 
communication, 

Many children enter Richmond 
Primary with communication and 
language skills below those typical 
for their age. Evidence from the EEF 
highlights oral language 
interventions as among the most 

3,  
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vocabulary and 
language-rich practice 
across EYFS and KS1: 
Early Talk Boost, Little 
Wandle Phonics. 

effective approaches for improving 
outcomes, particularly in the early 
years. We use Early Talk Boost, 
language-rich classroom 
environments, structured vocabulary 
instruction and the Little Wandle 
Letters and Sounds Revised 
programme to develop 
communication, vocabulary, 
phonological awareness and early 
reading skills, enabling pupils to 
access the wider curriculum 
successfully. 
(EEF Oral Language Interventions; 
Little Wandle Letters and Sounds 
Revised.) 

Assessment-
informed teaching 
Training and coaching 
to ensure staff use 
assessment 
information effectively 
to identify gaps early 
and adapt teaching. 

Robust assessment systems, 
including teacher assessment, 
statutory assessment and NFER 
standardised assessments, help 
staff identify misconceptions and 
gaps in learning at an early stage. 
This evidence informs responsive 
teaching, targeted intervention and 
curriculum planning. The EEF 
highlights the importance of effective 
feedback and assessment in 
supporting pupil progress and 
preventing gaps from widening over 
time. 
( EEF Feedback; EEF Metacognition 
and Self-Regulation.) 

1,2 

Inclusive practice 
and supporting 
complex needs 
Staff development 
linked to inclusion,  
emotional regulation 
and supporting pupils 
with complex needs. 

A significant proportion of 
disadvantaged pupils at Richmond 
Primary also have SEND, SEMH 
needs or complex barriers to 
learning. Therapeutic and relational 
approaches help pupils feel safe, 
regulated and ready to learn. Staff 
training in inclusion, emotional 
regulation and neurodiversity 
supports pupils' engagement, 
attendance and wellbeing. Evidence 
indicates that environments which 
promote emotional safety and 
belonging can improve participation 
and access to learning for 
vulnerable pupils. 

1, 2, 4 
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( EEF Special Educational Needs in 
Mainstream Schools Guidance 
Report.) 
  

   
   
   

 

 

 

 

 

 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Targeted small 
group tuition 
Small group support 
for pupils identified 
through assessment 
as needing additional 
teaching in reading, 
writing and 
mathematics. 

EEF evidence shows that small 
group tuition can have moderate 
impact for low cost, with an average 
impact of around four months’ 
additional progress. The approach is 
most effective when targeted to 
pupils’ specific needs, informed by 
diagnostic assessment and 
delivered by trained staff.  
(EEF Teaching and Learning Toolkit: 
Small group tuition, +4 months)  

2, 3 

One-to-one support 
for pupils with 
significant gaps 
Short, focused one-
to-one sessions for 
pupils who need 
intensive support to 
address specific gaps 
in learning. 

EEF evidence indicates that one-to-
one tuition can be effective, with an 
average impact of around five 
months’ additional progress. It is 
most successful when sessions are 
short, regular, linked directly to 
classroom learning and monitored 
carefully by teachers.  

1, 2 
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(EEF Teaching and Learning Toolkit: 
One-to-one tuition, +5 months)  

Targeted phonics 
and early reading 
intervention 
Additional phonics 
and early reading 
support, including 
Little Wandle keep-up 
and catch-up, for 
pupils who are not yet 
secure. 

EEF evidence identifies phonics as 
a strong approach for supporting 
early literacy, with an average 
impact of around five months’ 
additional progress. Systematic 
synthetic phonics and targeted 
catch-up support help pupils secure 
the foundations needed for reading 
fluency and wider curriculum 
access. 
 (EEF Teaching and Learning 
Toolkit: Phonics, +5 months)  

3 

Oral language and 
vocabulary 
intervention 
Targeted language 
support, including 
Early Talk Boost and 
structured vocabulary 
work, for pupils with 
identified 
communication and 
language needs. 

EEF evidence shows that oral 
language interventions can have 
high impact for very low cost, with 
an average impact of around six 
months’ additional progress. 
Structured talk, vocabulary 
development, modelling and adult 
interaction support pupils’ access to 
learning and wider communication. 
(EEF Teaching and Learning Toolkit: 
Oral language interventions, +6 
months)  

3 

 
 
Positive Behaviour 
Inclusion Assistants  
  
Trained Positive 
Behaviour Inclusion 
Assistants to provide 
targeted academic 
and pastoral support 
for disadvantaged 
pupils and those with 
SEND, SEMH or 
additional barriers to 
learning. They work 
closely with teachers 
to reinforce key 
concepts, remove 
barriers to 
participation and 
support pupils to 
remain engaged in 
learning. The role 
also includes 

 
 
 
 
 
The EEF highlights that targeted 
support delivered by trained adults 
can have a positive impact when 
closely aligned to classroom 
teaching and informed by 
assessment. Disadvantaged pupils 
often experience additional barriers 
to learning linked to SEND, 
attendance, wellbeing and social-
emotional needs. Providing skilled 
support that combines academic 
intervention with emotional 
regulation and relational practice 
helps pupils access learning more 
successfully, improves engagement 
and increases time spent in the 
classroom. 
 

 
 
 
 
 
1,2,3,4 
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promoting emotional 
regulation, positive 
behaviour, 
attendance and 
successful 
reintegration following 
periods of absence or 
dysregulation. 

Relevant EEF references: 
• Teaching Assistant 

Interventions (+4 months) 
• Small Group Tuition (+4 

months) 
• Social and Emotional Learning 

(+4 months) 
 
 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Attendance support 
and early 
intervention 
Use attendance 
monitoring, first-day 
contact, family 
meetings and 
individual support 
plans to identify 
barriers early and 
improve attendance 
for disadvantaged 
pupils. 

Regular attendance is essential for 
pupils to access learning, build 
routines and benefit from the full 
curriculum. Early identification and 
supportive work with families helps 
remove barriers before absence 
becomes embedded. This is 
strengthened when schools work 
positively with parents and carers. 
(EEF Teaching and Learning Toolkit: 
Parental engagement, +4 months) 

1 

Family engagement 
and pastoral 
support 
Provide targeted 
pastoral support, 
practical signposting 
and regular 
communication with 
families to reduce 
wider barriers linked 
to attendance, 
wellbeing and 
engagement. 

Strong home-school relationships 
support pupils’ learning, attendance 
and wider development. The EEF 
highlights that parental engagement 
is most effective when 
communication is positive, 
personalised and focused on 
supporting pupils’ learning and 
development.  
(EEF Teaching and Learning Toolkit: 
Parental engagement, +4 months) 

1, 2, 4 

Social, emotional 
and wellbeing 
support 

Many disadvantaged pupils require 
additional support to regulate 
emotions, develop positive 

1, 2, 4 
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Therapeutic 
learning 
environments 
Maintain and develop 
therapeutic learning 
environments and 
specialist provision, 
including nurture 
approaches, sensory 
regulation 
opportunities and 
trusted adult support.  

relationships and engage 
successfully in learning. Therapeutic 
classrooms and relational 
approaches help create the 
conditions necessary for pupils to 
attend, participate and achieve. A 
focus on wellbeing, belonging and 
emotional regulation supports 
improved engagement and 
readiness to learn. 
(EEF Social and Emotional 
Learning; EEF SEN in Mainstream 
Schools Guidance Report.)  

Technology to 
remove barriers to 
learning 
Use assistive and 
inclusive technology 
to improve access to 
learning, 
communication and 
independence for 
disadvantaged pupils, 
including those with 
SEND. 

Appropriately implemented digital 
technology can support learning, 
provide accessibility adjustments 
and increase independence for 
pupils who face barriers to 
accessing the curriculum. 
Technology can be particularly 
effective when used to reinforce 
high-quality teaching and targeted 
support, helping pupils overcome 
challenges related to literacy, 
communication and recording 
learning. 
(EEF Using Digital Technology to 
Improve Learning.) 
 

2,3 

Access to 
enrichment and 
wider opportunities 
Fund trips, visits, 
clubs, visitors, 
leadership 
opportunities and 
wider curriculum 
experiences so that 
disadvantaged pupils 
can participate fully in 
school life. 

Enrichment broadens pupils’ 
experiences, builds confidence and 
supports personal development. 
Removing financial and social 
barriers ensures disadvantaged 
pupils can access the same wider 
opportunities as their peers. This 
also supports belonging, motivation 
and positive engagement with 
school. 
(EEF Teaching and Learning Toolkit: 
Social and emotional learning, +3 
months; Parental engagement, +4 
months) 

4 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 
Early Years Foundation Stage 

% Good Level 
Development (GLD) 

2023-24 2024-25 2025-2026 

School 53.8% 50% 70.8%  

Kent  68.9% 74% 

National 67.7% 68.3% 72.4% 

 

Key Stage 1 Phonics 

 School 
(2023-
24) 

National 

(2023-
24) 

School 
(2024-
25) 

National 

(2024-
25) 

School 
(2025-
26) 

Kent 
(2025-
26) 

National 

(2025-
26) 

Year 1 68.8% 80.2% 71% 80% 81.8% 81.1% 81.8% 

Year 2 
(retakes) 

53.8% 54.6% 63.6% 50.1% 86.7% 88.5%  

 

Key Stage 2 Expected 

Subject School 
(2023-
24) 

National 

(2023-
24) 

School 
(2024-
25) 

National 

(2024-
25) 

School 
(2025-
26) 

Kent 
(2025-
26) 

National 

(2025-
26) 

Combined 52.5% 61% 63% 62% 80% 62.9% 63.2% 

Reading 60% 74% 70% 75% 80% 75.1% 75% 

Writing 63.4% 72% 72% 72% 80% 74.6% 73.1% 

Maths 55% 73% 63% 74% 80% 72.4% 75% 

EGPS 56% 73% 60.5% 72.6% 80% 70.7% 73.7% 
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Key Stage 2 Greater Depth 

Subject School 
(2023-
24) 

National 

(2023-
24) 

School 
(2024-
25) 

National 

(2024-
25) 

School 
(2025-
26) 

Kent 
(2025 – 
2026) 

National 

(2025-
26) 

Combined 5% 8% 5% 8.1% 10% 9.6% 8.6% 

Reading 30% 28% 40% 32.9% 60% 31.3% 31% 

Writing 7.3% 13% 14% 12.2% 25% 15.4% 13.2% 

Maths 10% 24% 19% 25.6% 35% 25% 27% 

EGPS 25% 32% 9.3% 29.4 35% 26.6% 30.2% 

 

Average Scaled Scores 

Subject School 
(2023-
24) 

National 

(2023-
24) 

School 
(2024-
25) 

National 

(2024-
25) 

School 
(2025-
26) 

Kent 
(2025 – 
2026) 

National 

(2025-
26) 

Reading 102.6 105 105.3 105.6 112.9 105.8 105.7 

Maths 98.9 104 102.5 104.7 108.9 104.5 104.9 

EGPS 100.6 105 101.2 105.3 109.4 104.6 105.4 

 

Disadvantaged Pupils Early Years Foundation Stage 

% Good Level 
Development (GLD) 

2023-24 2024-25 2025-26 

School 33.3% 60% 60% 

Kent 48.7% 51% 54.8% 
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National  50.9% 54.7% 

 

 

 

Disadvantaged Pupils Key Stage 1 – Year 1 and 2 Phonics 

 School 
(2023-
24) 

National 

(2023-
24) 

School 
(2024-
25) 

National 

(2024-
25) 

School 
(2025-
26) 

Kent 

(2025 - 
26) 

National 

(2025-
26) 

Year 1 57.9% 80.2% 59.1% 57.1% 82.6% 65.4% 68.3% 

Year 2 
(retakes) 

47.8% 54.6% 60% 50.1% 80% 77.6%  

 

 

Key Stage 2 Expected – Disadvantaged 

Subject School 
(2023-
24) 

National 

(2023-
24) 

School 
(2024-
25) 

National 

(2024-
25) 

School 
(2025-
26) 

Kent 
(2025 – 
26) 

National 

(2025-
26) 

Combined 45.5% 61% 56% 62.1% 80% 43.9% 48.2% 

Reading 54.5% 74% 63.9% 75% 80% 59.8% 62.6% 

Writing 57.6% 72% 66.7% 72% 80% 58.4% 60.2% 

Maths 48.5% 73% 55.6% 74.1 80% 55.6% 61.5% 

 

 


	Pupil premium strategy statement 2026 Richmond Primary School
	School overview
	Funding overview

	Part A: Pupil premium strategy plan
	Statement of intent
	Challenges
	Intended outcomes
	Activity in this academic year
	Teaching (for example, CPD, recruitment and retention)
	Targeted academic support (for example, tutoring, one-to-one support, structured interventions)
	Wider strategies (for example, related to attendance, behaviour, wellbeing)


	Part B: Review of the previous academic year
	Outcomes for disadvantaged pupils


