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Assessment Information 

 

 
Assessor: 
Gary Longden 
 
Learning Organisation: 
Richmond Primary School Unity St, Sheerness ME12 2ET 
Phone: 01795 662891 
 
 

 
Contact including email address:  
Lesley Conway, Headteacher 
lesley.conway@stouracademytrust.org.uk 
  
 
Tel: 01795 662891  
 
Date of review of Assessment Portfolio (Part 1) 
June/July 2026 
 
Date of On-Site Assessment (Part 2) 

15th July 2026 – undertaken using MS Teams 
 

 

  

https://www.google.com/search?q=richmond+primary+school+sheerness&sca_esv=321dc5e4b3d5a3c1&authuser=0&sxsrf=APpeQnspnc8HZXaHBmas-B3oayWbZnJsow%3A1783178342673&source=hp&ei=ZiRJapmyJoqFhbIPqfWY8Qw&iflsig=ABILxe8AAAAAakkydgexrEHzNa3alFwl2Lq_Fe6NXfCg&gs_ssp=eJwFwU0SQCAUAOCx5RJZWPeo5DmCW9DrbwaZWsjtfV_bcc_H16u6OA_NOkCVmnBCJ0hqOtzhVqhq1qQMCkkWlEDY-hxNuNJN7Mnx2vPHigkpnawEa_NtS_kBcugcCA&oq=Richmond+primary+school+sheerness&gs_lp=Egdnd3Mtd2l6IiFSaWNobW9uZCBwcmltYXJ5IHNjaG9vbCBzaGVlcm5lc3MqAggAMgsQLhiABBjHARivATIFEAAYgAQyBhAAGBYYHjIGEAAYFhgeMgYQABgWGB4yBhAAGBYYHjIIEAAYgAQYogQyBRAAGO8FSI9UUPkJWOg-cAF4AJABAJgBzQGgAcYYqgEGMjUuNy4xuAEByAEA-AEBmAIioAKYGagCCsICDRAuGMcBGK8BGOoCGCfCAgcQIxjqAhgnwgINEC4YxwEY0QMY6gIYJ8ICBBAjGCfCAhQQLhiABBiKBRiRAhjHARivARiOBcICCxAAGIAEGIoFGJECwgIKEC4YgAQYigUYQ8ICERAAGIAEGIoFGI0GGLEDGIMBwgIWEC4YgAQYigUYQxixAxiDARjHARjRA8ICExAuGIAEGIoFGEMYxwEYrwEYjgXCAgoQABiABBiKBRhDwgIREC4YrwEYxwEYkQIYgAQYigXCAg4QABiABBiKBRixAxiDAcICCBAAGIAEGLEDwgILEC4YgAQYsQMYgwHCAgUQLhiABMICCBAuGIAEGLEDwgIIEC4YsQMYgATCAgsQABiABBixAxiDAcICDhAuGIAEGLEDGMcBGK8BwgILEAAYgAQYigUYhgOYAwXxBc6ILyVX_IamkgcGMjYuNy4xoAeuwQKyBwYyNS43LjG4B5MZwgcGMS4zMi4xyAcxgAgB&sclient=gws-wiz
mailto:lesley.conway@stouracademytrust.org.uk
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Introduction to the Organisation 

Richmond Primary School is located in the town of Sheerness, a port town on the north-west 

corner of the Isle of Sheppey in north Kent.  The school has a cohort of 240 pupils of whom 

around 7.5% have an Education and Health Care Plan.  67% of the cohort receive some 

level of special needs support.  81% of the cohort is eligible for free school meals. 

The school is part of the Stour Academy Trust.  The Trust has an innovative vision and 

philosophy, designed to deliver a new curriculum model, suitable for a changing 21st Century 

world, as expressed in this statement from the Academy website: 

“The world around us is changing. When our children leave the education system, it is very 

likely they will have jobs that do not even exist now. We need to ensure that our students 

have the digital and social-emotional skills to thrive in this new world.” 

All the schools in the Trust are primary schools.  Of interest, in relation to this assessment, is 

that on the ‘Vision’ page of the Trust website it cites three documents which have 

strategically influenced its overall philosophy.  These documents, ‘The Future of Jobs’ report 

2023; ‘The Class of 2030 and life-ready learning: The technology Imperative’; and ‘Schools 

of the Future - Defining New Models of Education for the Fourth Industrial Revolution’ by the 

World Economic Forum, are crucial to understanding the future of the working world and 

should be essential reading for all involved in secondary stage educational provision.  That 

they underpin primary age learning in the Stour Academy Trust is evidence of the 

importance the trust places on preparing children for a successful future life, including a 

successful future working life.   

This philosophy directly cascades to Richmond Primary School whose goal is, “To inspire 

children to dream big, explore the world of work and develop the skills they need to thrive in 

an ever-changing future. Through meaningful learning experiences, encounters with 

employers and community members, and opportunities to connect classroom learning with 

real-life careers, we help our pupils understand the many possibilities available to them.” 

The school’s values are Happiness, Engagement, Ambition, Respect and Togetherness 

(HEART).  “These values shape our nurturing community, inspire a love of learning, and 

encourage every child to thrive, achieve and belong.” 

All five are inter-linked and on the school website each has a short descriptor.  Perhaps the 

most relevant in the Career Mark Primary context is “Ambition” whose descriptor is: 

“Ambition is nurtured by setting high expectations. We inspire our pupils to dream big and 

embrace challenges as opportunities for growth. By instilling a sense of ambition, we 

empower our pupils to set goals, persevere in the face of obstacles, and strive for excellence 

in all aspects of their lives.” 

The school explains on its website, the reason for undertaking the Career Mark Primary 

journey as follows “At Richmond Primary School, we are proud to be working towards 

the Career Mark Primary Award, a nationally recognised accreditation that celebrates 

excellence in careers-related learning and future readiness in primary education.   

By working towards the Career Mark Primary Award, we are ensuring that every child at 

https://en.wikipedia.org/wiki/Isle_of_Sheppey
https://en.wikipedia.org/wiki/Kent
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Richmond Primary School is equipped with the confidence, skills and aspirations needed to 

become successful citizens of the future, with our HEART values guiding them every step of 

the way.”  

The school curriculum is based on the Cornerstone topic-based learning model.  This model 

has 10 ‘big ideas’, defined as follows: 

1. Humankind: Understanding what it means to be human and how human behaviour 

has shaped the world; 

2. Nature: Understanding the complexities of the plant and animal species that inhabit 

the world; 

3. Processes: Understanding the many dynamic and physical processes that shape 

the world; 

4. Place and Space: Understanding the visual, cultural, social and environmental 

aspects of places around the world; 

5. Creativity: Understanding the creative process and how everyday and exceptional 

creativity can shape the world; 

6. Comparison: Understanding how and why things are the same or different; 

7. Investigation: Understanding the importance of investigation and how this has led to 

significant change in the world; 

8. Significance: Understanding why significant people, places, events and inventions 

matter and how they have shaped the world; 

9. Materials: Understanding the properties of all matter, living and non-living; 

10. Change: Understanding why and how things have changed over time. 

There is an obvious correlation between these 10 characteristics, the six Career 

Development Institute Learning Areas and any of the career planning core characteristics.   

This provides evidence that career learning at Richmond Primary School is fully embedded 

within the curriculum and that it sits at the centre of pupil development. 
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Assessment Schedule 

Assessment carried out on Microsoft Teams 

Time Meeting 

08.30 Meet with headteacher, Lesley Conway, Louise Thackray, Nursery teacher 
and Rachel Jeffries, Year 6 teacher.   

09.00 Meet a group of 6 Year 3 pupils to discuss “explore possibilities” and why 
do people work 

09.15 Changeover 

09.20 Meet a group of 4 Year 4 pupils to discuss “balance life and work” and 
whether there are any jobs better suited to men or women 

09.35 Changeover 

09.40 Meet a group of 5 Year 5 pupils  

10.30 Meet a group of 4 nursery pupils  

10.40 Meet a group of 6 Year 6 pupils  

11.40 Break and reflection 

12.00 Preliminary feedback 

12.30 Close 
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Meeting the Criteria 

Recommendations later in this report are linked to the “Dev. Required” column of this table 
using R1, R2 etc. they will not necessarily be statutory requirements 

  
Assessment Indicator   Met Development 

Required 

1.1  Setting targets and objectives for your CEIAG 

activities  
 

  

1.2  Monitoring, reviewing and evaluating the impact 

of your CEIAG provision on learners” knowledge, 

skills, understanding and achievement  

         
 See R2 

1.3  Knowing that your students have developed skills 

to research the working world, understand how 

the work they do will influence their lifestyle and 

explore work areas of interest  

           

1.4  Using your findings to make improvements in 

your provision  
         

 

2.1  Leading, managing and resourcing your CEIAG 

provision  
          

 

2.2  Delivering your CEIAG provision  
           

3.1.  How does your Scheme of Work meet the Career 

Development Institute “Career Development 

Framework” learning outcomes for primary 

education?  

           

           

See R4 

3.2       Content of the programme ensuring that it:  

develops transition skills  

covers knowledge, skills and understanding of the 

world of work,   

explores hard and soft employability skills,   

challenges stereotypical views of the workplace,   

raises aspirations and promotes social mobility   

           
See R1 

3.3  Range of resources and activities are used to 

support the lessons    
          

See R4 

3.4  Contribution of external partners  
          

See R2 & 

R3 

4.1  Identifying and analysing staff training needs for 

CEIAG    
           

See R4 

4.2  Training and support are provided at leadership, 

management and delivery levels  
          

  

4.3  Monitoring and assessing that staff are competent 

and up to date   
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Summary of Interaction with Learners and Staff   

This assessment took place remotely using the MS Teams format.  Groups of learners from 
Nursery and each of Years 3, 4, 5 and 6 were seen in a school meeting room.  Each group 
was arranged in an informal circular setting round an oval table, which encouraged group 
discussion.  Also, in attendance in rotation at various points, were the headteacher, nursery 
teacher and Year 6 teacher who were seated unobtrusively, just outside the group setting.    

Each of the groups was asked questions relating to one or more of the six learning areas of 
the CDI’s Career Development Framework and in all groups, responses ranged from 
specific, sometimes one word, answers to more wide-ranging conversations around any 
given theme.  In each of the groups, pupils were all fully engaged throughout.  They were 
animated in their responses and it was typical that every hand was raised, with each pupil 

keen to have their say.  At all times discussions were relevant to the theme, indicating that 
they had both listened to the question and had an understanding of issues raised by the 
question.  Learners listened to each other and reflected on what each was saying.  At one 
point in the Year 6 group one learner gave an initial response and then later reflected that 
she had changed her mind as a result of an explanation another pupil had given.  

Learners had discussed the 6 learning areas in a classroom environment as part of their 
normal curriculum activities.  Examples of their responses were included in the evidence 
portfolio presented by the school.  They are all relevant and a small selection is included in 
this section in blue. 

In summary, learners displayed not only an understanding of the intricacies of the working 
world but also a passionate interest in it and of their role as part of it. 

The Six Learning Areas  

 

 

 
 
 



   

 

       

 
Career Mark Primary December 2022 9                 https://complete-careers.com/career-mark/

    
 

 
Grow throughout life 
At the primary stage, this is very much about pupils learning to believe in themselves and to 
take responsibility for their own progress.  It is also about beginning to understand the 
importance of lifelong learning and lifetime career development.  
 
Learners from Year 5 and Year 6 were asked about how life might be different for them 

when they go to secondary school and what their feelings are about the move.  Responses 
were many and varied including: “There will be a lot older and different people there.” 
“We’ll have different teachers for every lesson.” “We’ll learn more things about jobs.” 
“It will be harder.” “I’ll need to be more mature and confident.” “I’m really excited but 
a little bit scared.” “I think I’ll be a bit nervous to start with.” 
 
Learners were asked what the phrase “grow throughout life” means.  One Year 5 pupil 
observed that, “You never stop learning.”  A Year 6 learner reflected on her forthcoming 
transition to secondary school. “I will learn new things when I go to secondary school.” 
Another learner, commenting on why people go to work said, “When you go to work you 
learn new things all the time.” Several learners commented on how work will change, 
including this comment from a Year 6 learner, “Technology and AI will change things so I 

will have to learn new things.”   One Year 4 learner just said, “Never.” 
  
Explore possibilities 
At the primary stage exploring possibilities is about developing an understanding of a wide 
range of world of work opportunities beyond those with which they are familiar.  
 
In a classroom exercise prior to this assessment, learners were asked about what exploring 
possibilities meant.  Responses included: “Recognise how my skills and abilities might 
help me to achieve success in the working world.” And, “Explore jobs which have 
been created because of advances in technology.”  These were included in the evidence 
file in the pupils own handwriting. 
 

In the Year 3 group learners were asked firstly about what information they would need 
before deciding what clothes to wear to a friend’s party.  Responses included: “Where is 
it?” “How many people are going?” “Is it formal or casual?” “Does it have a theme?” 
“How long will you be there – if it’s a sleepover you will have to take pyjamas.” “What 
will the weather be like?” 
 
The Year 3 group was then asked to use those same analytical skills when deciding which of 
two different jobs to take.  Responses included: “How many hours are the jobs because it 
might be possible to take both.”  (An interesting response.  The question when posed had 
assumed full time jobs but this learner had interpreted it differently, possibly reflecting his 
own family circumstances or an understanding that ‘portfolio’ careers are increasingly 
common.)  Other Year 3 responses included: “What days do you work?” “Which is 

easiest to get to?” “Which type of work will you like most?” “How much money will 
you get?” and “Which one has most responsibility?” 
 
Year 5 and Year 6 pupils were also asked about making decisions on which secondary 
school to attend.  The Year 5 pupils have already started the process in school and were 
thinking about the questions they need to have answered in order to make the best decision.  
Responses included: “Which is the best school in the area?” “Are the teachers any 
good?” “You could visit the school.” “If you have siblings there you can ask them.” 
and “You can ask you parents.” 
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The Year 6 learners have already made their decision and having been through the entire 
process had more rounded responses to the same question than the Year 5 pupils.  
Responses included: “I have been to open evenings and taster days.” “You can take 
your 11+ to get into grammar school.” “I talked about it with my family.” “We looked 
at which ones I could get to easily.” And, “We’ve already been to transition days.” 
 
Learners were asked about how they search for information.  It was clear that the school has 

devoted much curriculum time to research skills, including online safety because pupils were 
aware that not everything, they research or read online and elsewhere, can be relied on to 
be accurate.  Responses such as, “Always use a well-known site.” And “Ask somebody 
you can trust.” were typical. 
 
Manage career 
At primary school level, career management activities involve learning the general 
techniques of planning and reflection in any school-based activity. These lay the foundations 
of later career management behaviours.   
 
The Year 6 pupils were asked to describe their feelings about going to secondary school.  
Responses included, “I’m nervous but excited.” “I’m looking forward to it.” And “There 

will be lots of different opportunities.” 
 
In a classroom exercise prior to this assessment pupils were asked about the meaning of 
manage your career.  Responses included: “Explore a career journey and understand 
that people can have multiple careers in their life.” “Complete an application for a 
class role, explaining why they want a job and are suitable for it.” And “Understand 
that plans often need adapting or changing.”  These were included in the evidence file in 
the pupils own handwriting. 
 
The Year 5 and Year 6 pupils were given a hypothetical scenario.  They were each asked to 
help their headteacher, who had been offered headteacher jobs at two different schools.  
What did she need to consider before making a decision?  Responses from pupils in both 

groups showed that sophisticated analysis is often needed when making complex decisions.  
Responses from the Year 6 pupils included: “What are the schools like?” “Which one do 
you think would make you most happy?” “Which one will give you the best work life 
balance?” “What difference can you make?” “How much responsibility will you 
have?” “Which one will give you the best chance to develop your skills and learn 
more?” “Which one pays most?”.  These quotes are recorded in the order in which they 
were said, highlighting that pay was the last and least important factor in deciding between 
the two jobs.  This is reflected in comments later. 
 
Year 5 pupils had similar responses which included: “What school would you be happy 
in?” “Is it a primary or a secondary school and which would you prefer?” “How 
mature and sensible are the pupils?”  “What difference can I make?”; and interestingly 

“Why have I chosen this school?” 
 
Create opportunities 
In adult life the creation of opportunities for progress is increasingly dependent on an 
individual’s willingness or ability to take the initiative.  A key to this is the ability to form 
effective networks.  Career building involves making things happen, putting oneself forward 
and spotting opportunities.  Primary schools can lay the foundations of initiative and 
enterprise by encouraging learners to show initiative, take the lead and suggest what they 
would like to learn and do.  
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The school has a well-established structure of pupil jobs, including those at the 
representative level such as school council and those at the operational level such as 
classroom monitors.  These are applied for using different methods appropriate to the type of 
post on offer. Learners use these posts to create opportunities for themselves and to explore 
and develop their potential. 
 
The school also makes use of a wide range of visiting speakers, including the local police 

officer and Amazon AI.  One pupil, who the school described as a previous serial non-
attender, had attended one session about science and space technology.  In his words “I 
want to work in space science, work my way up and hopefully go into space myself.”.  
The school reports that since attending this session he always attends school and is fully 
engaged in his learning.  The boy was a very active participant in the group discussions and 
had valid observations to make on every topic discussed. 
 
Learners were asked what questions they ask employers when they visit school.  Responses 
included: “What qualifications do you need to do your job?” “Why are you doing this 
job?” “What skills do you need to do this job?” “Does this job make people feel 
better?” “Do you want to do this job for the rest of your life?” “What have you done 
before that helped you get this job?” “Will this job lead to something better?” and 

“Are you any good at it?”.  Both the assessor and the teachers sitting in were very pleased 
that they hadn’t been asked these questions! 
 
Learners were also asked about situations where they had been disappointed and to think 
about what they would do if they had applied for something but had been unsuccessful.  
Learners responded with a wide variety of explanations, confirming that this was an area of 
personal development on which the school concentrates.  The headteacher had previously 
explained that there are high levels of social disadvantage in the school population and low 
levels of aspiration amongst pupils and their parents.  Raising self-esteem and encouraging 
learners to broaden their horizons is a key focus in the school.  That learners are responding 
is reflected in their responses to the scenario presented to them, as follows: “Resilience. If 
something happens and you are disappointed you need to think how to do better next 

time” “You have to get more training so that you will be successful next time.” “Even 
if you fail you have still had that experience and you can learn from it.” and “When 
something goes wrong for me, I think of HEART and how I can use that”.  (The girl then 
went on to explain what each of the letters stands for.  Other pupils also mentioned HEART 
at different points in the various discussions.  It is obviously a mnemonic central to the 
school’s aspirations for their children). 
 
Balance life and work 
A career, in its widest sense, is made up of all the roles and responsibilities that people have 
in their lives that involve different kinds of effort and include family, learning, work, leisure 
activities, volunteering and friendships/relationships.   
 

Learners in all groups were asked about why people go to work.  This generated much 
discussion as reflected in the following comments: “To get money to buy food and pay 
bills” “Because you like the job and it makes you happy.” “To earn money so that you 
can buy things you want.” “To make a difference.” “To help others.” “To have a better 
life.” “To learn more skills”; “To be happy and make a difference.” “To have more 
responsibility.” “To get your dream job.” “For enjoyment.” “To do important things.” 
“To have a steady life, to have a balanced life to have an enjoyable life.” And “To make 
new friends.” 
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Learners were then asked to differentiate between the various reasons for working.  With 
only one exception money was not the main factor.  Dominant factors were to help people, to 
be happy, to make a difference and to have an enjoyable life.  The one dissenting voice 
came from a Year 6 pupil who thought that having a lot of money was most important 
because “If you earn a lot of money, you can buy all the things that you want to have 
that will make you happy.”.  He concluded by saying that, “Money makes you happy.”.  
Nobody agreed with him.  There were strong opinions about having a good work life balance 

and about wanting to avoid “Work that’s boring.”.  
 
Learners were also asked about gender stereotyping.  There was universal agreement that 
there should not be men’s jobs and women’s jobs.  The response from one Year 4 pupil 
summed up all the discussions when she observed that “It doesn’t matter whether you are 
a man or a woman.  If you have the right skills, you should get the job.”.  
 
See the big picture 
Seeing the big picture goes beyond conventional types of careers information about 
occupations, qualifications and labour market trends to raise important issues about career 
patterns and structures and the forces that shape them. Throughout the curriculum, learners 
can learn to appreciate “big picture” factors.  For instance, the right to decent, properly paid 

work can be investigated in history by studying child labour and slavery; they can explore the 
changing nature and future of work by looking at how work has changed over time in their 
own localities, the impact of artificial Intelligence and robotics; they can explore the 
challenges of climate change and how that has ignited the search for green energy 
solutions.  They can learn to understand how any off these factors might impact on their own 
career choices. 
 
Learners in Year 5 and Year 6 were asked about how schools might be different in 10 years’ 
time.  One observed that “There will be more technology.  We already use tablets in our 
class.”.  Another observed that, “There will be more security.  When you come into 
school there will be sliding doors that open with facial recognition.”  A third learner 
observed that, “There will be a lot more platforms for us to use.”  Several pupils 

mentioned AI but none could elaborate on how it might impact on school life. 
 
Learners were also asked about the relative importance of different jobs.  There were 
discussions about whether teachers or doctors were more important to society and which of 
train driver or refuse collector was more important.  Both these themes resulted in animated 
conversations with different opinions expressed about all jobs.  One summed up the 
dilemma as follows, “Doctors save lives but teachers make doctors.”. Learners in Year 5 
also discussed who was likely to be happier in their job, a doctor or a teacher.  Again, the 
topic generated much discussion.  One pupil observed that “If a doctor makes a mistake 
somebody might die but if a teacher makes a mistake nobody might notice.” Another 
learer observed that, “If you have chosen the right job for you then you will be happy in 
it”.   

 
In summary, Richmond Primary School does meet the requirements of the six CDI learning 
areas.  In all groups, the quality of the discussions reflected a high level of understanding of 
the working world, relevant to their ages and the factors which need to be considered in 
order to make the right choice.  This is testimony to the quality of the careers programme at 
the school.   
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Summary and Judgement 

This is the first Career Mark assessment for Richmond Primary School.  The school 
submitted an excellent narrative description against each of the 4 Standards, supplemented 

by comprehensive supporting documentation, all relevant to the Standards.  Of particular 
interest in the evidence portfolio were many short video clips and examples of pupil work 
and activities.  The evidence from the nursery, in particular, showing the work of a police 
officer and the school caretaker, was evidence that career learning does start at the very 
youngest age. 

The following are worthy of particular note: 

1. CEIAG is strategically driven from the trust and the school, designed specifically to 

raise aspirations, widen horizons and ensure all learners understand the relevance of 

their learning to their future pathways.  

2. Careers education is designed to be embedded across all subjects.  This is achieved 

through  

a. a detailed Careers Development Plan which sets out measurable targets, 

actions and success criteria.   

b. regular review and refinement to ensure full alignment to whole-school 

priorities.    

c. Correlation with the Career Development Institute Framework to ensure 

progressive development of skills from the Early Years Foundation Stage 

through to Year 6, with clear learning outcomes identified and tracked.  

d. Active use of the Career Development Institute audit and mapping tool to 

ensure full coverage throughout the curriculum. 

e. Staff training and development through staff meetings, shared planning 

documents, and curriculum mapping tools, ensuring clarity of expectations 

and consistency in delivery, so that, as described on the school website: 

“every adult understands their role in delivering high-quality, meaningful 

career-related learning experiences”. 

3. Careers education is fully embedded across the curriculum, with explicit links made 
between subjects and future pathways.  Of particular note is the use of the 
Cornerstone curriculum framework and its direct correlation to the six learning areas 
of the Career Development Institute; 

4. The programme is delivered using a variety of formats, including the exceptional use 
of external delivery partners such as Royal Air Force, Air Ambulance, Amazon and its 
use of AI, Network Rail, Greenwich Observatory, farming and Christmas jobs. 

5. The school pays particular attention to involving the parental community.  Families 
are actively involved through, for instance, post-event discussions and home learning 
activities, encouraging children to explore careers within their own family and 
parental attendance at careers related events.   

6. The school adopts both a strategic and self-directed approach to staff training and 
development.  Supported by the trust there are formal processes in place such as 
INSET sessions, and year group and departmental development activities and staff 
performance reviews; and at the self-directed level an expectation that all staff are 
pro-active in updating their knowledge and self-reflective in assessing their own 
delivery.  
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Judgement  

The overall aim of Richmond Primary School is “to inspire children to dream big, explore the 
world of work and develop the skills they need to thrive in an ever-changing future”.  It is 
clear that both the school and the Stour Academy Trust are fully committed to embedding 
careers learning throughout the curriculum as an integral part of preparing learners for the 
next and future stages of their lives.  It is also clear that the school has worked with passion 
to ensure that every aspect of school life is devoted to instilling the bedrock qualities to foster 
a successful adult life and that central to this are the skills necessary for a successful 
working life in the 21st century.  In relation to Career Mark Primary Richmond Primary School 
is meeting its aim and consequently:   

Richmond Primary School is awarded the nationally endorsed Career Mark Primary 
Award. 
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Recommendations  
 

To maintain the good practice already in place and to support continuous improvement the 
assessor recommends the following: 
 
Recommendation 1 – Pupil Leadership Expansion 
You have an excellent Pupil Leadership structure which is well documented and 
implemented.  Through this you have identified young people with obvious leadership 
characteristics who are nurtured and developed.  This programme has been expanded to 
offer development opportunities for those who do not exhibit leadership characteristics but 
who do have potential and willingness to take on responsibility.  This could be further 
developed in the following ways:  

o Firstly, the range of posts could be increased to include a wider range of school jobs 
at different levels;  

o Secondly, the school might consider including pupils in the selection process for 
teaching staff. 

 
This should be explored immediately, with progressive expansion over the 2026/2027/2028 
academic years to include any other jobs which have been identified.  
 
Recommendation 2 – Longitudinal Tracking 
The school should explore the potential for longitudinal tracking – finding out what is 
happening to your ex-pupils several years after they have left you.  This data will help the 
school to understand the impact its work is having on pupil destinations and could possibly 
become a source of future speakers to the school.  Gathering longitudinal data is not easy 
and will require active collaboration with feeder secondary schools. 

 

• First destination/transition data to secondary schools will already be catalogued by 
both Richmond Primary school and feeder secondaries. 

 

• Secondary schools are required by law to provide post 16 and post 18 aggregated 
data to the Department for Education.  Creating this requires pupil specific data. 

 

• Consequently, feeder secondary schools already have pupil destination data by 
name.   
 

• The question is: are secondary schools prepared to share that data with you relating 

to your former pupils and in what format, personalised or aggregated? 
 

• The challenge is to liaise with your feeder secondaries to explore the potential for 
receiving longitudinal data and if it can be sourced, how can it be used to help 
improve delivery. 

 
This process could commence in the Autumn Term of the 2026/2027 academic year, a time 
when secondary schools are actively involved in generating destination data, but may take 
several years to achieve a satisfactory outcome. 

     
Recommendation 3 – Careers Links with Feeder Secondary Schools 
 
Secondary schools have a statutory requirement to implement a careers education 
programme.  A cursory glance at the websites of local feeder secondaries shows that they 
all do have a careers programme, although none has the Quality in Careers Standard, (the 
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secondary equivalent of Career Mark Primary). Just as with national curriculum subjects, 
where progression is incorporated, it will be worth exploring with the Careers Lead at feeder 
secondaries the potential for formal collaboration.  This could be initiated in the 2026/2027 
academic year. 
 
Recommendation 4 – The Changing nature of working life 
Learners at Richmond Primary School will spend the entirety of their working life in the 

“knowledge age.”  This will be characterised not only by the increasing use of technology but 
by the rapidly changing nature of the working world.  By the time children at Richmond reach 
peak working age, the working world will be unrecognisable from that of today.  It will have 
changed in ways which are currently unpredictable.  Consequently, there is little point in 
learning about the specifics of today’s working world, children need to understand the 
changing nature of the working world and how to develop the characteristics to be 
successful in it.  All this is built into the underpinning bedrock both of the school and the 
Trust.  Nonetheless, with such a rapidly changing landscape it is essential that staff keep up 
to date.  A good place to start is:   
 

• Did You know” - https://www.youtube.com/watch?v=b8N7ixSyU2s.  

 

• “The Future with Hannah Fry,” a BBC Television series exploring what life and work 
might be like in the future.  

 

• The Framework - Futures Readiness. (This is a commercial product but a few 

introductory bits are freely available on the web), 
 

• Freshminds  -  https://www.freshminds.co.uk/article   

 

All these are best suited to teachers who can then adapt them for use in a classroom 
environment.  
 
This is a “big ticket” recommendation which will develop and expand over time.  Whilst work 
could and should commence in the 2026/7 academic year, it will be an ever-evolving theme. 
Addressing this issue should also help with expanding your learners’ geographic horizons, 
progressively looking beyond Sheerness and the Isle of Sheppey boundaries to explore the 
wider learning and employment opportunities in the global economy. 
 
 

 

https://www.youtube.com/watch?v=b8N7ixSyU2s
https://futuresreadiness.com/the-framework/
https://www.freshminds.co.uk/article

