Inclusion Strategy — Richmond Primary School

This statement details our school’s approach to delivering inclusive practice for all
children, including those with SEND, funded by our core school budget (including the
notional SEN budget) and the inclusive mainstream fund (IMF).

Strategy overview

Detail Date

Academic year/years that our current Inclusion Strategy | 2026-2027
covers

Date this statement was published September 2026
Date on which it will be reviewed Term 3
-Statement authorised by L. Conway

Statement of intent

At Richmond Primary School, our ambition is that every child feels safe, valued,
included and able to thrive. We are committed to creating a culture where barriers to
learning and participation are identified early, understood well and addressed
through high-quality inclusive practice, strong relationships and timely support. Our
ultimate objective is for pupils with SEND and additional needs to access a broad
and balanced curriculum, develop confidence and independence, and make strong
progress from their individual starting points.

Our Inclusion Strategy brings together universal and targeted approaches to
strengthen the core offer for all pupils while ensuring that additional support is
available for those who need it most. This includes investment in staff training,
inclusive and therapeutic learning environments, early speech and language support,
evidence-informed interventions, accessibility tools and the development of provision
such as Starlings Classroom. Through these approaches, we aim to remove barriers
linked to communication and interaction, cognition and learning, social, emotional
and mental health, sensory needs, attendance, transition and readiness to learn.

The strategy is rooted in the principles of inclusive culture and leadership, workforce
development, wellbeing, early identification, partnership with families and the
effective use of resources. We will continue to work closely with parents, carers,
pupils, Trust colleagues and external professionals so that provision is responsive,



joined up and shaped by the needs of our school community. By strengthening
relationships, listening to families and using evidence to guide decisions, Richmond
Primary School will ensure that inclusion is not an additional provision, but a shared
responsibility across the whole school.

Barriers to learning and participation

This details the key barriers to learning and participation that we have identified
amongst our pupils, necessitating inclusive universal approaches and targeted
support

Detail of barrier to learning (including notable trends or themes over time,
such as a growing prevalence or increasing complexity)

1 Sensory processing and regulation needs

2 Family engagement and home-school partnership

3 Social, emotional and mental health needs

4 Speech, language and communication needs




Activity in this academic year

Description of activity (noting Activity Total budgeted cost

evidence and barrier numbers type (this should account for

addressed) (whether it is spend from IMF and core
universal or | budget allocations)
targeted)

Access to a Trust Reception Advisor: | Universal £9540

Supports the early identification of Strand 1:

additional needs, SEND and barriers to ambitious

learning from the earliest stages of a leadership

child's education. The advisor works and

alongside school leaders, Early Years governance

staff, nurseries and families to that embeds

strengthen transition arrangements, inclusion

identify emerging needs, improve

attendance and engagement, and

ensure appropriate support is

implemented quickly.

Access to a Trust CPD Lead: Universal

Ensures all staff receive high-quality, Strand 1:

evidence-informed professional ambitious

development that strengthens inclusive leadership

classroom practice and adaptive and

teaching. governance
that embeds
inclusion

Parenting Partnership Award: Universal £2700

The school is working towards the Strand 6:

Parenting Partnership Award to further strong

strengthen positive relationships between | partnerships

home and school and ensure parents and | with families

carers are genuine partners in their and wider

child's education. services

Development of Forest School Targeted £997

Provision through Staff Training: Strand 4:

Investment in Forest School training and | enriching

professional development to build staff provision

expertise in delivering inclusive outdoor beyond the

learning opportunities. Training will equip | classroom




staff with the knowledge and skills to use | that all
outdoor environments to improve children can
engagement, communication, access
confidence, resilience and independence

for pupils with SEND and additional

needs.

Inclusive/Therapeutic Environments: Universal &
Development of inclusive and therapeutic Targeted
learning environments across the school, | Strand 7:
including sensory spaces, reading areas, | inclusive
regulation resources and adapted environments
classroom environments that support with
emotional wellbeing, self-regulation and | continuous
readiness to learn. These environments | improvements
help to remove barriers associated with to

anxiety, sensory processing differences, | accessibility

SEMH needs and communication
difficulties, enabling pupils to participate
fully in learning and develop a strong
sense of belonging within the school
community.

Inclusive Technology/Accessibility

Universal and

Tools including AAC Devices Targeted
Investment in inclusive technology and Strand 3: high
accessibility tools to improve access, quality
participation and independence for pupils | adaptive
with SEND and additional needs. This teaching with
includes assistive technology, visual curriculum
supports, adapted recording methods, designed for
speech-to-text software, communication all learners
aids and digital accessibility tools. These

approaches reduce barriers to learning,

promote equity and ensure pupils can

access the curriculum and demonstrate

their knowledge in ways that meet their

individual needs

Early Talk Boost/Speech and Targeted

Language




Implementation of evidence-informed

Strand 2:

speech, language and communication evidence-
support, including Early Talk Boost, based support
targeted interventions and prioritising
communication-focused classroom early
strategies. This provision strengthens the | intervention
early identification of speech, language

and communication needs and provides

timely intervention to address barriers

before they escalate. Improving

communication skills supports access to

learning, social interaction, confidence

and overall participation in school life.
Interventions/TA Training Targeted
(Little Wandle, Reading, First Class at | Strand 2:
Number) evidence-
Ongoing professional development and ba_se_d_ §upport
training for teaching assistants to deliver | Proritising
high-quality, evidence-based faarly .
interventions in reading, phonics, intervention
communication and mathematics. Staff

are equipped with the skills to provide

targeted support that is matched to need,

monitored for impact and delivered with

fidelity. This strengthens workforce

capacity while ensuring pupils receive

timely and effective intervention to help

close gaps in learning and remove

barriers to progress.

Trust Inclusion Network Meeting/ Universal
Internal LIFT

Participation in Trust Inclusion Network Strand 1:
meetings ar_1d Intt_ernal LIFT pr.ocesses to | ambitious
strengthen inclusive leadership, leadership
collaborative problem-solving and access and

to specialist expertise. The§e forums governance
enable staff to share effective practice, that embeds
review provision, identify barriers early inclusion

and develop coordinated responses to
meet the needs of vulnerable pupils. This
collaborative approach supports a culture
of inclusion where all pupils are valued




and can access the support they need to
thrive.

SENDCo Parent Coffee Universal

Morning/Inclusion Events

Regular parent coffee mornings, inclusion | Strand 5:

workshops and engagement events led strong

by the SENDCo to strengthen partnerships

relationships between families and with families

school. These opportunities promote and wider

parent voice, improve understanding of services

SEND processes and provide a forum for

sharing information, accessing support

and co-producing strategies for children.

This work helps ensure families feel

valued as equal partners and contributes

to improved outcomes, attendance and

engagement for pupils with additional

needs.

Soft Landings Targeted

A graduated and personalised approach | Strand 5

to attendance support, including soft A safe and

landings, emotional check-ins, flexible respectful

transition arrangements and targeted culture

support for pupils experiencing anxiety, fostering

attendance difficulties or other barriers to | pelonging,

engagement. This provision promotes attendance,

emotional wellbeing, strengthens and

relationships and helps vulnerable pupils | participation

develop the confidence needed to attend | in learning

school regularly and participate fully in

school life.

Specialist Provision Unit (SRP) The Targeted

Aviary Strand 3:
High-quality
adaptive
teaching with
curriculum

designed for
all learners




Strand 7:

Inclusive
environments
with
continuous
improvements
to
accessibility
Inclusion Base — Starlings Classroom | Targeted
— Cognition & Learning
Strand 3
Provision within Starlings Classroom high quality
offers targeted support for pupils who adaptive
require additional nurture, regulation and teaching with
personalised intervention to access curriculum
learning successfully. Through structured designed for
support, personalised pathways, all learners
communication development and
regulation strategies, pupils are
supported to overcome barriers to
learning whilst remaining connected to
the wider school community. The
provision promotes inclusion, belonging
and successful participation in
mainstream school life wherever
possible.
Reception Tiny Town Targeted
provision to provide immersive, play-
based opportunities that strengthen Strand 3
communication, language, social . _
interaction, emotional regulation and high c!uallty
independence. The provision supports adaptllve .
early identification of speech, language | t€aching with
and communication needs, develops curriculum
social understanding and provides
structured opportunities for pupils to
practise vocabulary, turn-taking, problem-
solving and relationship-building.
Transition Strand 5
Transition support for pupils moving into | A safe and
Reception, between year groups, into respectful




specialist provision, or into new settings.
This includes additional visits, parent
meetings, transition books, visual
supports, personalised plans, soft
landings, social stories, stay and plays,
rising 4’s and collaborative work with
families and external agencies. The
approach reduces anxiety, strengthens
relationships, improves attendance and
engagement, and ensures pupils feel
safe, confident and ready to learn during
periods of change.

culture
fostering
belonging,
attendance,
and
participation
in learning

Intended outcomes

This explains the clear, realistic outcomes we want our inclusive approaches to
achieve by the end of our inclusion strategy, and how we will measure whether

they have been achieved.

Intended outcome

Success criteria

Children with emerging SEND and
additional needs are identified early and
receive appropriate support at the earliest
opportunity.

Effective transition processes are established
between nurseries, families and school.

+ Additional needs are identified promptly and
support is implemented without delay.

» Improved attendance, engagement and
school readiness for vulnerable pupils entering
Reception.

« Staff and parents report increased
confidence in support arrangements.

« Earlier identification reduces barriers to
learning and participation.

Staff consistently deliver high-quality
inclusive teaching that enables pupils with
SEND to access learning successfully
alongside their peers.

CPD evaluations demonstrate increased staff
confidence and expertise in SEND and
adaptive teaching.

* Learning walks and quality assurance
evidence strong inclusive practice.

« Staff effectively adapt teaching,
environments and resources to meet a range
of needs.

* Pupils with SEND access the curriculum
successfully and make progress from their
starting points.




* Reduced reliance on adult support through
strengthened universal provision.

Parents and carers are active partners in
their child's learning and development,
contributing to positive outcomes for

pupils.

Successful achievement of the Parenting
Partnership Award.

* Increased attendance at parent workshops,
forums and engagement events.

* Parent surveys show high levels of
confidence in the school's inclusive provision.
* Evidence of co-production of plans and
support strategies for pupils with SEND.

* Improved communication and stronger
relationships between home and school.

Staff have the knowledge and skills to use
Forest School approaches to remove
barriers to learning, improve wellbeing and
increase participation for pupils with SEND
and additional needs.

Staff successfully complete Forest School
training and apply learning in practice.

* Outdoor learning opportunities become
embedded within the school's inclusive offer.
» Targeted pupils demonstrate improved
confidence, resilience, communication and
independence.

* Increased engagement and participation of
pupils with SEND in learning activities.

* Improved wellbeing and readiness to learn
for vulnerable pupils.

An inclusive and therapeutic environment
enables pupils with SEND to feel safe,
valued, included and ready to learn.

Therapeutic and inclusive spaces are
established and routinely used to support
pupils' needs.

* Pupil voice demonstrates that children feel
safe, supported and included within school.
* Improved emotional regulation and readiness
to learn are evident for identified pupils.

* Reduction in incidents linked to
dysregulation, anxiety and sensory
overwhelm.

* Increased engagement and participation in
lessons and wider school activities.

Pupils with SEND have equitable access
to learning through the effective use of
inclusive technology and accessibility
tools.

AAC devices, assistive technology and
accessibility tools are consistently used to
support identified pupils.

* Pupils demonstrate increased independence
in accessing learning and communicating their
needs.




« Staff confidently use technology to remove
barriers to participation.

* Pupils access a broad and balanced
curriculum alongside their peers.

» Communication, recording and curriculum
access barriers are reduced.

Communication needs are identified and
addressed early, improving participation,
achievement and wellbeing.

Early Talk Boost and speech and language
interventions are implemented effectively.

* Pupils demonstrate improved vocabulary,
communication and language skills.

» Speech, language and communication needs
are identified at the earliest opportunity.

* Increased participation in classroom
discussion and social interaction is evident.
» Assessment and intervention data
demonstrate positive progress from starting
points.

Evidence-informed interventions
accelerate progress and reduce barriers to
learning for pupils with identified needs.

Intervention programmes are delivered
consistently and with fidelity.

» Teaching assistants are trained and
confident in delivering Little Wandle, reading
and mathematical interventions.

* Pupils receiving intervention make
measurable progress from their starting
points.

» Gaps in literacy, phonics, reading and
mathematics reduce over time.

* Interventions are regularly monitored and
adapted in response to pupil need and impact
data.

Staff confidence, expertise and inclusive
practice continue to develop through
collaboration, training and specialist
support.

Staff actively engage with Trust Inclusion
Networks, Internal LIFT and professional
development opportunities.

« Staff report increased confidence in meeting
a wide range of SEND needs.

» Learning walks and quality assurance
activities demonstrate strong adaptive
teaching and inclusive practice.

* Inclusive approaches are consistently
evident across classrooms and school
environments.




* Recommendations from specialist
professionals and collaborative networks are
effectively implemented

Strong partnerships with families improve
engagement, participation and outcomes
for pupils with SEND.

Increased attendance at parent coffee
mornings, workshops and inclusion events.
 Parent surveys demonstrate positive
feedback regarding communication, support
and inclusion.

* Families report feeling listened to, valued
and involved in decision making.

» Co-production of support plans and
personalised approaches is evident.

* Improved home-school relationships
contribute to better pupil engagement and
outcomes.

Vulnerable pupils successfully attend,
engage and participate in school life
through personalised support and
responsive approaches.

Improved attendance and punctuality for
identified pupils.

* Reduction in emotionally based school
avoidance and transition-related concerns.

* Pupils access soft landings and personalised
support successfully.

* Increased confidence and engagement in
learning and school activities is evident.

* Pupils and families report that support helps
them access school more successfully.

Pupils attending The Aviary receive
specialist, personalised provision that
enables them to make progress towards
their EHCP outcomes, develop greater
independence and participate

meaningfully in the wider life of the school.

e Pupils make measurable progress
towards their individual EHCP
outcomes and personalised learning
targets.

e Provision outlined within each pupil’s
EHCP is implemented consistently and
reviewed regularly.

e Pupils demonstrate improved
communication, emotional regulation,
independence and readiness to learn.

e Teaching, resources and environments
are effectively adapted to meet
individual needs.

e Pupils access learning and wider
school experiences alongside their
peers where appropriate.




e Pupil and parent voice demonstrates
that children feel safe, valued, included
and understood.

e Reviews show effective collaboration
between school staff, families and
relevant external professionals.

e Evidence from observations,
assessments and provision reviews
demonstrates reduced barriers to
learning and participation.

Pupils within Starlings Classroom receive
targeted support that enables them to
overcome barriers and achieve successful
inclusion within the wider school
community.

Pupils make progress against personalised
targets and outcomes.

* Improved communication, independence,
confidence and learning behaviours are
evident.

* Pupils develop effective regulation strategies
and increased readiness to learn.

* Increased participation in mainstream
learning and wider school experiences where
appropriate.

* Provision reviews demonstrate positive
outcomes and reduced barriers to learning
and participation.

Reception Tiny Town

Children develop improved
communication, language and social
interaction skills.

Pupils demonstrate greater confidence,
independence and participation in
classroom learning.

Early speech, language and
communication needs are identified and
supported promptly.

Pupil voice and observations indicate
increased engagement, belonging and
readiness to learn.

e Assessment and observation data
demonstrate progress in
communication and interaction skills.

e Increased participation in collaborative
play and classroom discussion.

e Reduction in barriers linked to speech,
language and communication.

o Reception staff identify emerging
needs earlier and implement support
effectively.

Vulnerable pupils experience positive
and successful transitions into new
classes or settings.

o Pupils settle quickly into new
environments and routines.




Reduced anxiety and improved
emotional wellbeing during periods of
change.

Increased attendance, engagement
and readiness to learn following
transition.

Families report confidence in transition
arrangements and support provided.

Reduced transition-related concerns,
emotional dysregulation and
attendance issues.

Parent and pupil feedback indicates
positive transition experiences.

Staff report that personalised transition
arrangements effectively support
identified pupils.
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